
The DfE reading framework:

Teaching the foundations of 
literacy



This framework has been written 
for a range of audiences.



Framework aims

To support primary school leaders to evaluate their 
teaching of early reading. 
To help schools to employ evidence-based practice 
to support all pupils to achieve success in reading.
To exemplify best practice for early reading, 
especially in Reception and Year 1, as well as older 
pupils who have not yet mastered the alphabetical 
code. 
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Purpose?

“fundamental importance of improving reading standards on a child’s 
future academic achievements, wellbeing and success in life.”

“Even more significantly, being a highly engaged reader has the 
potential to allow a child to overcome their background.”

Nick Gibb



Do we have to follow the guidance to the 
letter?

“I encourage all primary schools to use this guidance to 
ensure their children have the strongest possible 
foundations in reading.”

Nick Gibb



Guidance aims

✓Set out some of the research underpinning the importance of talk, 
stories and systematic synthetic phonics (SSP) in the teaching of 
reading.

✓Provide practical support for high-quality teaching, including 
assessment and the importance of ‘fidelity to the programme’

✓Support schools to evaluate their teaching of early reading, 
especially in Reception and year 1, and identify how to improve 
provision if weaknesses are found.

✓Explain the importance of systematic phonics teaching for older 
pupils who are at risk of failing to learn to read because they 
cannot decode well enough.

✓Support schools working with parents to help their child learn to 
read. 



Section 1
The importance of reading and 

a conceptual model



Section 1

❑Why reading matters
❑The Simple View of Reading



Why reading matters



The research
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• Developing a fluent, skilled and attentive reader starts before children 
encounter a book. 

• Book-related talk introduces children to language that they might not 
hear in an ordinary conversation.

• Engagement in reading is strongly correlated with reading performance 
(PISA 2021)



The Literacy Triangle

Reading 
Development

Writing 
Development

Oral spoken/language Development



The Simple View of Reading







Section 1: Considerations

✓Training ensures that all staff know and understand 
that Reading development builds directly on the 
spoken language and the comprehension skills of a 
child. 

✓Training ensures that all staff understand that in order 
for a child to be a confident, competent reader children 
need to have good word reading and good language 
comprehension.



Section 2
Language comprehension



Section 2

❑Developing Talk
❑Storytime
❑Poetry and Rhymes



“A language-rich environment is one in 
which adults talk with children through the 
day. The more children take part in 
conversations, the more they will 
understand once they can read and the 
more vocabulary and ideas they will have to 
draw on when they can write.”

DfE 2021 ‘The Reading Framework’



Oracy after the pandemic

Overall, 71% teachers said teaching online had a 
negative impact on opportunities for them to 
develop pupils’ oracy. 

63% of KS2 teachers said that school closures 
have had a negative impact on the spoken 
language development of children eligible for the 
pupil premium. 



Oracy_APPG_FinalReport_28_04 (4).pdf (inparliament.uk)

Recommendations
✓Raise the status and priority of 

oracy in education.

✓Set out shared expectations 
across the school.

✓Equip teachers to develop their 
students’ oracy skills –
providing them with tools and 
resources.



Developing Talk



Developing Talk

To develop and extend children’s language takes careful, deliberate 
planning, with opportunities for repetition. 

• What do we want children to know and think about?
• What vocabulary is associated with this knowledge and thinking?
• How can we engage the children in back and forth talk that 

supports their knowledge and thinking?
• What photographs could we take that would reinforce the 

vocabulary and language after an activity or visit?
• Which books could be read aloud and shared before and 

afterwards?
• Which songs might introduce or reinforce the vocabulary?



Listening

✓Modelling how to be a good listener
✓What good listening looks like
✓How to be a good listener



Language Comprehension summary 

✓Language rich conversations
✓Quality interactions
✓Adults who are willing to talk to the children
✓‘Tier 2’ vocabulary is explored in wider 

contexts, once children know a story well. 



Practices that can reduce interaction with 
children

• Teachers do not have to collect and 
record evidence of children’s 
achievements for the Early Years 
Foundation Stage Profile.

• Hand up can reduce opportunities for 
talk

• Noisy environments



Storytime



Storytime recommendations

• The importance of 
repetition

• Preparation and practice
• Dramatising the story
• ALL children need stories 

read aloud!



Book corners

• The books themselves are the most important aspects of any book 
corner, not the props.

• Every book corner should be a mini-library
• Every child should be able to spend time in the book corner

Top Tips
• Not displaying too many books at once.
• Refreshing the display
• Display the books at eye-level on outward-facing shelves



Poetry



Poetry and rhymes

• The sharing of rhymes, poetry and songs helps to build a strong 
connection to language.

• The predictability of rhymes helps children to memorise and re-use 
new vocabulary.

• Using ‘call and response’ allows children to join in gradually. Each 
repetition strengthens their vocabulary.

• Teachers should share a core set of poems for every year group, 
including rhyming poems, poems with alliteration, traditional songs, 
nonsense rhymes. 

The CLiPPA 2020 Shortlist | Centre for Literacy in Primary 
Education (clpe.org.uk)

https://clpe.org.uk/news/clippa-2020-shortlist


Section 2: Considerations

✓The curriculum prioritises the teaching of 
vocabulary.   

✓There is a planned approach to the vocabulary 
that pupils will learn in EYFS and Y1.

✓Stories, Non-Fiction, songs and poems are 
used to introduce and reinforce vocabulary.

✓Back and forth routines are explicitly taught.



Section 3
Word reading and spelling



Section 3

❑Principles underpinning the teaching 
of phonics
❑Teaching a systematic programme
❑Children with special educational 

needs and disabilities
❑Developing fluency
❑Assessment



Word Reading

37

• EEF considers phonics to be one of the most secure and best-evidenced areas, 
recommending all schools use a systematic approach to teaching it.

• Phonics continues to play an important part in spelling, even after KS1.

• It is important not to mix material from different materials, e.g. fidelity to the 
programme.



Decodable books and texts

38

• The National Curriculum says that pupils should be taught to….”read aloud 
accurately books that are consistent with their developing phonic knowledge and 
that do not require them to use other strategies to work out words.”

• Decodable books make children feel successful.

• Schools should invest in books that have been carefully structured in cumulative 
steps for children learning to read, so that they can decode every word as their 
knowledge of the alphabetic code increases.



Teaching a systematic programme

39

• Daily phonics lessons should begin as soon as children start their Reception year.

• Phonics sessions might be ten minutes long in the first few days.

• By the end of Reception, children will need about an hour a day to consolidate 
previous learning, learn new content and practise what they have learnt. 

• High-quality class or group is an efficient and effective way of ensuring good 
progress for the majority of children.



When teaching phonics, teachers should:
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• Be clear about any objectives for any session and make sure that children 
understand them.

• Expect all children to participate throughout phonic lessons using ‘call and 
response’

• Use the lesson to maximise the number of words that children read and spell.

• Make sure that children practise using the knowledge they have been taught in 
previous lessons until they can use it automatically.  



41

• Support the children to connect the new knowledge with their previous learning.

• Demonstrate new learning in bite-sized chunks

• Ensure children are given opportunities to apply what they have learnt.

• Use praise in a specific way

• Use assessment to determine clear next steps, including identifying children who 
might need immediate extra support.  



For reading, pupils should:
Revise GPCs taught in earlier sessions
Be taught new GPCs
Practising reading words containing those GPCs
Be taught how to read common exception words
Practise reading decodable phrases, sentences 
and books that match the GPCs and common 
exception words they already know.



For writing, pupils should:
Practise segmenting spoken words into their individual 
sounds.
Choose which letter or letters to represent each sound.
Practise a correct pencil grip
Be taught the correct start and exit points for each letter, 
which should not include ‘lead in’ strokes from the line.
Respond to dictation from the teacher, practising words in 
sentences that include only the GPCs and exception words 
they have been taught. 



Writing composition
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• Children’s writing generally develops at a slower pace than their 
reading. 

• With plenty of practice in writing in dictation, children will find it easier 
to write independently.

• Expecting children to write at length early on results in cognitive 
overload and might damage their motivation to write.

• Extra time for writing is unnecessary at this early stage



At first, teachers should:

• Support children to compose their sentences out aloud, 
without requiring them to write. 

• As their spelling develops, they can begin to write sentences 
using the GPCs they have been taught so far.

• As children’s knowledge of the code increases, teachers 
should encourage correct spelling. 



Resources:
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• Well-organised teaching spaces allow children to focus on what they 
are learning.

• Phonics should be taught in a quiet space

• Extraneous noise hinders progress

• Researchers have found that highly decorated walls undermine 
children’s ability to concentrate. 

• Letter cards, friezes and posters showing GPCs should match the 
phonic programme the school has chosen.



Activities that hinder learning

✓Painting, colouring, playing in the sand and water tray are 
valuable for developing language, cooperative skills, 
imagination and creativity. 
✓Using these activities as vehicles for practising phonics does 

not provide sufficient practice in word reading. 
✓Allowing one child to practice their reading while others are 

expected to watch can hinder the learning of other children.
Similar activities include:
Asking one child to write on the board while others watch.
Asking children to take turns to read letters and words.
Playing games that involve turn-taking, e.g. Phonic Bingo



✓Corrects spelling without appreciating that a child has 
identified a sound correctly, but not the correct 
grapheme.

✓Teacher demonstrating phonically plausible but 
incorrect spellings: the danger is the children may 
remember the wrong spelling.

✓Tell a story about a sound or a letter with so much detail 
that children focus on the story more on what they need 
to learn.



How to encourage correct spelling

It all begins with a question!

1. Use fred talk or phoneme fingers to 
identify the phonemes.

2. Where in the word can we hear the ‘c’ 
sound?

Q Is it /c/ as in cat?
Q Is it /ck/ as in duck?
Q Is it /k/ as in kitten?

Teacher: It’s /ck/ as in duck?



Poor classroom routines include:

✓Lengthy instructions where time is lost
✓Children are seated where they cannot see the teacher’s 

face or resources
✓Children are not shown how to use the classroom’s 

posters and charts when they are reading and spelling.
✓Sitting on the floor and writing on a mini-whiteboard does 

not help children to learn how to hold a pencil and form 
letters correctly.

✓To write they should sit comfortably on a chair at a table
✓Using a whiteboard means there is no paper record of the 

work.



Whiteboards

Whiteboards are helpful for children who 
are not keen on writing.
Great for pupils who are still developing 
their fine motor skills
No risk place in which to practice
Writing with a felt tipped pen can help 
some children develop their fine motor 
skills and dexterity



Children with special educational needs 
(pages 55 to 57)
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• Pupils with SEND need to navigate the same written language, unlock 
the same alphabetical code.

• Schools are expected to enable access to appropriate phonic 
instruction for children with complex needs.

• Consensus is growing that the best instruction for children with SEND is 
SSP, taught be direct instruction.



Teaching should :
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• Provide them with the knowledge and skills they need to read and spell 
by direct instruction, progressing systematically with carefully 
structured, small and cumulative steps.

• Provide materials that limit distraction; are clear, age-neutral.

• Provide opportunities for work on vocabulary, fluency and reading 
comprehension.

• Provide multiple opportunities for overlearning



Some children may need additional 
strategies, such as those who :
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• Have physical disabilities that affect their fine motor control 
for holding and manipulating objects

• Are pre or non-verbal

• Have both fine motor difficulties and are pre- or non-verbal



Developing fluency :
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• Fluent decoding allows us to understand what we read.

• Accuracy as well as speed influences fluency

• Beginner readers are still engaged in decoding the words on 
the page.

• Practising to gain automaticity in decoding needs to focus on 
accuracy.



Assessment :

56

• Regular phonic assessment is vital in ensuring that children 
read with automaticity by age 6

• Formative Assessment throughout the phonics lesson is 
essential

• Summative Assessment is essential in identifying what a child 
has learnt in a given period.



Year 1 Phonics Check :

57

• Pseudo-words have been described as ‘the purest measure’ of 
decoding ability.

• Teachers should not ask children to read lots of pseudo-words 
to prepare for the phonics check.

• Teachers should provide children with as many opportunities 
as possible to practise their phonic knowledge and blending 
skill on reading familiar and unfamiliar real words.



Assessing reading comprehension :

58

• It is unnecessary nor desirable to assess their 
reading comprehension using summative 
assessments before they are reading fluently.

• When children are learning to read, they should 
listen and talk about books that include words 
beyond those they can read for themselves.



Section 3: Considerations

✓Pupils practise the sounds they have been taught in 
decodable texts.

✓Daily phonics lessons should begin as soon as 
children start their Reception year.

✓Phonics teaching is audited against best practice of 
synthetic systematic phonics as set out by the DfE.

✓Pupils are given tasks that enable them to practise 
and apply what they have been taught.



✓Pupils receive opportunities to re-read books in order to develop 
their fluency. 

✓Formative Assessment and summative assessments identify 
what has been learnt and check for gaps in children’s knowledge.

✓Teachers should not ask children to read lots of pseudo-words to 
prepare for the phonics check.

✓Teachers should provide children with as many opportunities as 
possible to practise their phonic knowledge and blending skill on 
reading familiar and unfamiliar real words.



Section 4
Children at risk of reading 

failure



Section 4

❑Keeping up from the start.
❑Older pupils who need to 

catch up.



Keeping up from the start :

63

• Some children need extra support from the beginning. 
Assessment should identify such children as soon as they 
begin to fall behind their peers.

• To enable children to keep up, they should be given extra 
practice, in a small group or in a 1:1 situation

• The extra practice should be provided by a well-trained adult 
and should be timetabled at a regular time every day.



The additional practice should focus on :

64

Consolidation Revising Practising Reading



Older pupils who need to catch up :
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• Pupils who cannot read well enough 
do not have access to the full 
curriculum.

• Those who fail to learn to read, read 
less and do not accumulate the 
background knowledge and 
vocabulary from reading that their 
peers do.

• Most will catch up if they receive a 
few months of individual or small-
group teaching. 



Section 4: Considerations

✓ Assessment identifies children as soon as they begin to fall behind 
their peers. 

✓ Pupils who do not yet have an understanding of the alphabetic code 
in KS2 are also a priority. Schools must use SSP assessments to 
identify gaps and provide targeted teaching as soon as possible.

✓ Training is provided to ensure that any intervention is delivered by 
an expert in early reading.



Section 5
Leadership and Management



Section 5

❑Headteachers
❑Building a team of 

expert teachers



Headteachers :

69

• Headteachers are ultimately responsible for 
building the reading culture in their school 
and ensuring that the teaching of reading is 
as effective as possible.

• They have to ensure that all their staff have 
the knowledge, skills, understanding and 
professional support to teach reading 
effectively.



This requires them to :

70

• Believe that all children can learn to read, regardless of their 
background, needs or abilities and be determined to make this happen.

• Adapt a rigorous, systematic programme that includes well-conceived 
and structured resources for teaching phonics.

• Ensure all children make progress to meet or exceed age-related 
expectations.

• Build a team of expert teachers who know and understand the 
processes that underpin learning to read, and draw on expert reading, 
practice and coaching to achieve this.
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• Ensure that ongoing assessment of children’s progress in phonics is 
sufficiently frequent and detailed to identify those who begin to fall 
behind, and provide targeted support immediately.

• Make efforts to involve families in supporting their child’s reading.

• Make sure children are taught to read from the beginning of their 
Reception year.

• Develop a programme of reading aloud to children and encouraging a 
love of reading.



72

The daily timetable for Reception and Year 1 should include:

• Storytime

• A poetry/singing time

• One or more phonics sessions

Time for teaching:
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The Literacy Lead

• Headteachers should appoint a literacy/reading lead who will manage the 
teaching of phonics, reading and writing.

• That person should become an expert in the school’s chosen phonics 
programme.

The Headteacher and the literacy lead should agree on:

The detail of their roles

Expectation and assessment of progress for each age group

Building a team of expert teachers:
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Timetables for phonics, reading and writing, and 
storytime

The best organisation of teaching spaces and 
resources.

Extra practice for children who are making the 
slowest progress

A timetable for practice and coaching for teaching 
staff.

How they will help parents to support their 
children’s reading.
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Such sessions should focus on the following:

• Supporting the teaching of GPCs and how to blend sounds 
into words.

• Practice should focus on the activities that will make the 
biggest difference to the children who are making the 
slowest progress.

• “Great teaching is not learned through discussion. It is 
learned by doing – or more specifically, by practising doing 
things well.”

• Practice and coaching work hand in hand.



Section 5: Considerations

✓ Assessment is used rigorously and consistently 
across the school.

✓Phonics teaching starts at the beginning of the 
Reception year.

✓The expectation and progress expected for each year 
group is in place.

✓Phonics, Storytime and intervention sessions are 
timetabled.

✓Training, practice and coaching ensures that all staff 
are experts in the teaching of reading. 

✓The reading lead receives time to fulfil their role. 



Section 6
Building on the foundations 

with older pupils



Section 6

❑Building on the 
foundations with older 
pupils: a summary
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• With a strong start in Reception and Y1, teachers can spend more time developing 
pupils’ comprehension and written composition.

• Teachers should continue to read aloud to pupils every day to enhance their 
enjoyment of literature, increase their vocabulary and develop their language 
comprehension.

• Pupils should read often, in English lessons and across the curriculum. 

• As their reading becomes more fluent, the need for systematic phonics decreases. 

• Spelling is more difficult than decoding. An effective spelling programme will 
continue to teach further correspondences between phonemes and graphemes.

Building on foundations:
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• Teachers should draw pupils’ attention to any unusual correspondences between 
spelling and sound. 

• In Science, the teacher should draw attention to how the word ‘circuit’ is 
pronounced, how the letters correspond and the unusual spelling of ‘ui’ for /i/

• When pupils form letters correctly and easily, they should be taught how to join 
them and should practise their handwriting to increase its fluency, legibility.

• Grammar and punctuation become more important it teaching writing as pupils’ 
spelling and handwriting improve. 

• Sentence dictation that includes the words pupils have been taught to spell is 
effective in helping them to consolidate spelling, handwriting and punctuation.



Section 6: Considerations

✓Teacher can prioritise comprehension and 
composition if pupils get off to a strong start in 
Reception and Year 1.

✓ Teachers should continue to read aloud to pupils 
every day to enhance their enjoyment of literature, 
increase their vocabulary and develop their language 
comprehension.

✓Prioritise reading in foundation subjects.
✓Ensure that a system for teaching spelling is in place.
✓Dictation is a staple part of the spelling curriculum.



Thank you
emma.adcock@vnetcic.com
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